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INTRODUCTION
- Brief overview of the country's education system regarding English Language
Teaching (ELT).

In Italy, English Language Teaching (ELT) is integrated into various levels of the educational
system, including primary, secondary, and tertiary education.

Primary Education’: English is a compulsory subject in all grades of primary school (D.Lgs
59/2004). According to the National Guidelines for the curriculum, pupils are expected to
finish primary school with an English proficiency of Al level of the Common European
Framework of Reference (CEFR)?.

Lower Secondary Education®: English is a compulsory subject in the three grades of lower
secondary school and is taught three hours per week.

At the request of parents and depending on the availability of school staff, the teaching of
English language can be increased to 5 hours per week, using the two hours allocated per
week to the teaching of a second foreign language. These can also be used for teaching Italian
to foreign students.

According to the National Guidelines for the curriculum, pupils are expected to finish primary
school with an English proficiency of A2 level of the Common European Framework of
Reference (CEFR)".

1 https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/teaching-and-learning-primary-education

2 Indicazioni nazionali per il curricolo della scuola dell’infanzia e del primo ciclo d’istruzione, p. 38 Traguardi
per lo sviluppo delle competenze al termine della scuola primaria per la lingua inglese (I traguardi sono
riconducibili al Livello Al del Quadro Comune Europeo di Riferimento per le lingue del Consiglio d’Europa)

3 https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/teaching-and-learning-general-lower-secondary-education

4 Indicazioni nazionali per il curricolo della scuola dell’infanzia e del primo ciclo d’istruzione, p. 38, p. 39
Traguardi per lo sviluppo delle competenze al termine della scuola secondaria di primo grado per la lingua
inglese (I traguardi sono riconducibili al Livello A2 del Quadro Comune Europeo di Riferimento per le lingue
del Consiglio d’Europa)



https://www.normattiva.it/uri-res/N2Ls?urn:nir:stato:decreto.legislativo:2004-02-19;59
https://www.normattiva.it/uri-res/N2Ls?urn:nir:stato:decreto.legislativo:2004-02-19;59
https://www.mim.gov.it/documents/20182/51310/DM+254_2012.pdf
https://www.coe.int/en/web/common-european-framework-reference-languages
https://www.coe.int/en/web/common-european-framework-reference-languages
https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/teaching-and-learning-primary-education
https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/teaching-and-learning-general-lower-secondary-education

Upper Secondary Education®: Curricula in general upper secondary education are defined
in specific National Guidelines for licei (Indicazioni nazionali per i licei) issued in 2010 (DM
211/2010) which set out the specific learning objectives for each type of liceo. For each
subject, specific learning objectives describe knowledge and skills that students are expected
to acquire as the basis for building their own competences.

In all types of liceo, Content and Language Integrated Learning (CLIL) is compulsory in the
fifth year. In the liceo linguistico, CLIL is compulsory in one language starting from the third
year up to the fifth and in a second language starting from the fourth year to the fifth.

High Schools (Licei): A more theoretical and academic approach, aiming for a refined and
analytical command of English. By the end of upper secondary education, students are
expected to achieve at least a B2 level in English, as per the Common European Framework
of Reference for Languages (CEFR)®.

Liceo Linguistico: This specialized secondary school focuses on modern languages,
including English (4-5 hours per week), and offers an in-depth curriculum designed to develop
advanced language skills (higher proficiency B2 to C1). In the final year CLIL is taught in
two subjects.

Technical Institutes: English is applied to specific professional contexts, with a focus on
technical and sector-specific language. CLIL is compulsory in the fifth year at technical
institutes. General expectation: B1 to B2.

Vocational Schools: English is oriented towards practical workplace communication, using
interactive and situational methods (2-3 hours per week). General expectation: Basic
proficiency (A2-B1)

CLIL is also a compulsory requirement for submitting a project to apply for the experimental
four-year technological/vocational path, introduced in school year 2024/2025’.

Higher Education®: At the university level, English is taught both as a subject and as a
medium of instruction for other disciplines. Overall, Italian universities are increasingly
incorporating English into their curricula, both to attract international students and to prepare
Italian students for global opportunities. This trend reflects a broader commitment to
internationalization and the recognition of English as a global lingua franca.

5 https://eurydice.eacea.ec.europa.cu/national-education-systems/italy/teaching-and-learning-general-upper-secondary-education

% Indicazioni Nazionali per i Licei, p. 15 Lingua e Cultura straniera, Linee generali e competenze, Lo studio della
lingua e della cultura straniera deve procedere lungo due assi fondamentali tra loro interrelati: lo sviluppo di
competenze linguistico-comunicative e lo sviluppo di conoscenze relative all’universo culturale legato alla
lingua di riferimento. Come traguardo dell’intero percorso liceale si pone il raggiungimento di un livello di
padronanza riconducibile almeno al livello B2 del Quadro Comune Europeo di Riferimento per le lingue.

7 DDL 924 31/01/2024, Filiera Tecnologico professionale

8 https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/higher-education



https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/teaching-and-learning-general-upper-secondary-education
https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/higher-education

Purpose of the report: Analyzing ecology, climate, and environmental sustainability in
ELT curricula.
- Relevance to the EcoLingua project goals.

This report aims to analyze the integration of ecology, climate awareness, and environmental
sustainability within English Language Teaching (ELT) curricula, assessing how these
themes are embedded in language education to foster ecological literacy among learners.

The study aligns with the goals of the EcolLingua project, which seeks to promote
sustainability-focused language education by incorporating environmental consciousness into
linguistic and pedagogical frameworks. By examining existing ELT materials and
methodologies, the report contributes to EcoLingua's mission of equipping educators and
learners with the tools to engage critically with global environmental challenges through
language learning, ultimately fostering a more sustainable and ecologically aware society.

NATIONAL CURRICULUM OVERVIEW
- Official ELT Curriculum Guidelines:
National guidelines for the curriculum for pre-primary school and the first cycle of education

(Indicazioni nazionali per il curricolo della scuola dell'infanzia e del primo ciclo
d'istruzione), DM 254/2012

National guidelines and new scenarios (/ndicazioni nazionali e nuovi scenari), 2018.

National guidelines for licei (/ndicazioni nazionali per i licei), DM 211/2010)

National guidelines for Technical Education for the first two-year period (Ministerial
Directive n. 57/2010) and for the last three years of study (Ministerial Directive no. 4/2012)

National guidelines for vocational education, Ministerial Decree n. 92/2018
- Governing bodies (Ministry of Education, regional authorities, etc.).

The Ministry of Education and Merit (Ministero dell’istruzione e del merito- MIM) is
responsible for the general governance and administration at national level of ECEC (Early
Childhood Education and Care), school education, higher technical education and adult
education (DL 173/2022).

The Ministry is organised regionally in decentralised offices. The Regional school office
(Ufficio Scolastico Regionale, USR) is the branch of the Ministry at regional level. In turn,
each USR operates at the provincial level through offices called Territorial areas (Ambiti
Territoriali). Both decentralised offices represent the central administration. The Ministry has
not decentralised offices at municipal level.



https://www.mim.gov.it/documents/20182/51310/DM+254_2012.pdf
https://www.mim.gov.it/documents/20182/51310/DM+254_2012.pdf
https://www.miur.gov.it/documents/20182/0/Indicazioni+nazionali+e+nuovi+scenari/
https://leg16.camera.it/temiap/temi16/MIUR_dir15072010n57.pdf
https://leg16.camera.it/temiap/temi16/MIUR_dir15072010n57.pdf
https://www.gazzettaufficiale.it/eli/id/2018/07/27/18G00117/sg
https://www.miur.gov.it/web/guest/home
https://www.normattiva.it/uri-res/N2Ls?urn:nir:stato:decreto.legge:2022-11-11;173!vig

¢ Ministry of University and Research (Ministero dell’Universita e della Ricerca - MUR)
is responsible for the areas of higher education (university, higher education in fine arts, music
and dance and other higher institutions) and research (law 12/2020). The Ministry of
university and research has not decentralised offices at regional or local level.

The Ministry of Education and Merit and the Ministry of University and Research share
supervisory functions of the following two national institutes:

e The National Institute for the Evaluation of the Education System (Istituto nazionale
per la valutazione del sistema di istruzione, INVALSI),

e The National Institute of Documentation, Innovation and Educational Research
(Istituto Nazionale di Documentazione, Innovazione e Ricerca Educativa — Indire) °

The Ministry for Education and the Ministry for University and Research are supported by
multiple agencies that assist with developing and evaluating policies. These include the
National Institute for the Evaluation of the Education and Training System, the National
Evaluation Agency of the University and Research System, and the National Institute of
Documentation, Innovation and Educational Research. Together, these institutions monitor
and compile educational data, including information relating to climate change education.

There are numerous memoranda of understanding signed by the Ministry of Education with
other ministries, national and international institutions and organizations, bodies, sector
associations on the issues of environmental education, sustainability, cultural heritage, and
global citizenship.

In particular, the Directorate General for Students, Integration and Participation coordinates
every year the educational programs and training activities, provided for in the memoranda of
understanding, addressed to schools to promote interest, knowledge and awareness in young
people, also favoring the integration of educational initiatives offered in the area'®.

- Official references to environmental education (if any).

Decree 16 November 2012, n. 254. Climate change is included in the curriculum and students
are encouraged to “assume ecologically sustainable behaviours and personal choices™".
Climate change is mentioned in the Geography and Biology curricula and is also included in

the curriculum guidelines’ underlying principles.

Guidelines for Environmental Education and Sustainable Development (Linee Guida per
I’Educazione ambientale per lo Sviluppo sostenibile) were jointly published by the Ministry
of Education and the Ministry for the Ecological Transition in 2015 under Italy’s 2014-2020
National Operation Program for the School. The guidelines address climate change and state
the government’s intention to educate a generation of “environmental natives.'*”

9 Administration and governance at central and/or regional level

10 Educazione ambientale e alla sostenibilita - MIM

1" DM 254/2012, p- 58 Assumere comportamenti e scelte personali ecologicamente sostenibili
12 Introduzione Linee Guida per ’Educazione ambientale per lo sviluppo sostenibile.



http://www.mur.gov.it/
https://www.normattiva.it/uri-res/N2Ls?urn:nir:stato:decreto.legge:2020;1
http://www.invalsi.it/
http://www.indire.it/
https://www.invalsi.it/invalsi/index.php
https://www.anvur.it/
https://www.anvur.it/
https://www.indire.it/home/chi-siamo/
https://www.indire.it/home/chi-siamo/
https://www.mase.gov.it/sites/default/files/archivio/allegati/LINEE_GUIDA.pdf
https://www.mase.gov.it/sites/default/files/archivio/allegati/LINEE_GUIDA.pdf
https://eurydice.eacea.ec.europa.eu/national-education-systems/italy/administration-and-governance-central-andor-regional-level
https://www.mim.gov.it/web/guest/educazione-ambientale-e-alla-sostenibilit%C3%A0

w_No. 92 of August 20, 2019 introduced the transversal teaching of civic education in
schools at both the first and second cycles of education starting from the 2020/21 school year.
Among the mandatory topics included in civic education are:

e Environmental education
e Eco-sustainable development
e Protection of environmental heritage!?

These topics aim to promote students' awareness and responsibility towards the environment
and sustainability.

Decree-Law 14 October 2019, n. 111 reformed Italy’s climate laws. It established the basis
for the country’s achievement of the Sustainable Development Goals (SDGs) and for
including climate action in Italy’s schools and other education settings'®.

Decree no. 35 of 22 June 2020, Guidelines for the teaching of civic education that
complement Law No. 92 of August 20, 2019.

Art. no. 9 of Decree LLaw 8 November 2021, no. 207 emphasizes the importance of
environmental education in schools, specifying that the Ministry of Education promotes
activities aimed at making students aware of the importance of environmental conservation,
in particular of the sea and inland waters, and of the correct methods of waste disposal.

New Guidelines for the teaching of civic education, DM 183/2024

Civic education is allocated at least 33 hours per year, and its instruction is designed to
integrate with all the other curricular subjects without increasing the overall weekly and
annual teaching hours. As a result, civic education is recognized and assessed as a distinct
subject.

- National policies or initiatives linking sustainability and language education.

Italy has implemented several initiatives that integrate sustainability into English Language
Teaching (ELT), aiming to foster environmental awareness alongside language proficiency:

National Strategy for Sustainable Development (SNSvS): Italy has outlined a strategy for
sustainable development, which includes education as a key pillar. This strategy aligns with
the United Nations 2030 Agenda for Sustainable Development and SDGs (Sustainable
Development Goals), especially SDG 4 (Quality Education).
https://www.mase.gov.it/pagina/la-snsvs

UNESCO Collaboration: Italy's strategy for Education for Sustainable Development (ESD)
aligns with UNESCO's goals, promoting sustainability through innovative teaching
approaches and teacher training. The "Schools' Re-Generation" plan supports schools in

13 Art. 3 Legge 20 agosto 2019, n. 92

14 Getting every school climate-ready, How countries are integrating climate change issues in education,
UNESCO, 2021, pp 8-9



https://www.gazzettaufficiale.it/eli/id/2019/08/21/19G00105/sg
https://www.gazzettaufficiale.it/eli/id/2019/12/13/19A07885/sg
https://www.mim.gov.it/-/decreto-ministeriale-n-35-del-22-giugno-2020
https://www.gazzettaufficiale.it/atto/serie_generale/caricaArticolo?art.codiceRedazionale=22G00069&art.dataPubblicazioneGazzetta=2022-06-10&art.flagTipoArticolo=0&art.idArticolo=9&art.idGruppo=0&art.idSottoArticolo=1&art.idSottoArticolo1=10&art.progressivo=0&art.versione=1&utm_source=chatgpt.com
https://www.mim.gov.it/documents/20182/0/Linee+guida+Educazione+civica.pdf/9ffd1e06-db57-1596-c742-216b3f42b995?t=1725710190643
https://www.mim.gov.it/documents/20182/0/Linee+guida+Educazione+civica.pdf/9ffd1e06-db57-1596-c742-216b3f42b995?t=1725710190643
https://www.mim.gov.it/documents/20182/0/Linee+guida+Educazione+civica.pdf/9ffd1e06-db57-1596-c742-216b3f42b995?t=1725710190643
https://www.miur.gov.it/documents/20182/0/Decreto+(1).pdf/4a35f2a3-4b53-6e9d-a0eb-a3d6ad4c9134?t=1725710176010
https://www.mase.gov.it/pagina/la-snsvs
https://www.unesco.org/sdg4education2030/en/knowledge-hub/italian-strategy-education-sustainable-development?utm_source=chatgpt.com
https://www.istruzione.it/ri-generazione-scuola/index.html
https://unesdoc.unesco.org/ark:/48223/pf0000379591

plementing ESD, encouraging the inclusion of sustainability topics in various subjects,
including language education.'

PNRR (National Recovery and Resilience Plan): Italy's National Recovery and Resilience
Plan allocates significant funds for green transition, including education initiatives aimed at
sustainability. Education and schools play an important role in the plan, particularly with
regard to the digital transformation and green energy projects.

Scuola2030 Portal: launched in 2019, the Scuola2030 portal provides Italian school teachers
with content, resources, and training materials designed to integrate sustainability issues into
their teaching subjects, including English. While the self-training content is exclusively
accessible to teachers, the public website offers freely available resources, facilitating the
incorporation of sustainability topics into ELT curricula.

Network of Focal Points of Education for Sustainability: Italy has established a nationwide
Network of Focal Points of Education for Sustainability to coordinate initiatives across
different regions. This network supports various non-governmental organizations (NGOs)
working on climate change communication and education, such as the Kyoto Club and the
Italian Climate Network. These collaborations provide English language teachers with
materials and programs that integrate sustainability themes into language instruction.

Get Up and Goals Project: This international platform offers teaching materials on global
issues, with Italian content coordinated by the NGO International Committee for the
Development of Peoples. The project provides resources that enable English language
teachers to address sustainability topics within their lessons, promoting global citizenship and
environmental awareness among students.

- Integration of Environmental Themes in English Language Teaching:

In Italian schools and universities, several key environmental themes are integrated into
English Language Teaching (ELT), aligning language learning with sustainability education.
Some of the most commonly addressed themes include:

Climate Change and Global Warming — Students analyze articles, reports, and discussions
on rising global temperatures, greenhouse gas emissions, and international climate policies.

Biodiversity and Conservation — Lessons explore endangered species, deforestation, and the
importance of protecting ecosystems, often using authentic materials such as documentaries
and scientific articles.

Pollution and Waste Management — English classes incorporate discussions on air, water,
and plastic pollution, along with sustainable waste disposal practices like recycling and the
circular economy.

Renewable Energy and Sustainability — Students learn about green energy sources (solar,
wind, hydro) and discuss sustainable practices in industries and daily life.

15 https://www.unesco.org/en/sustainable-development/education



https://www.mef.gov.it/en/focus/The-National-Recovery-and-Resilience-Plan-NRRP/
https://scuola2030.indire.it/
https://mecce.ca/country_profiles/cce-country-profile-italy/
https://www.getupandgoals.it/
https://www.unesco.org/en/sustainable-development/education

stainable Development and Green Economy — Lessons focus on global sustainability
goals, eco-friendly business models, and ethical consumerism.

Urban Sustainability and Smart Cities — University programs often include topics on
sustainable urban planning, green architecture, and eco-friendly transportation systems.

Food Sustainability and Ethical Consumption — Courses cover issues such as food waste,
organic farming, fair trade, and plant-based diets, fostering discussions on responsible
consumption.

Water Scarcity and Ocean Protection — Students engage with texts and debates about global
water crisis, ocean conservation, and marine pollution.

Environmental Activism and Policies — Lessons feature figures like Greta Thunberg, the
Paris Agreement, and global environmental movements, encouraging students to analyze
speeches and policy documents in English.

Ecotourism and Responsible Travel — Tourism and hospitality courses in universities often
include sustainable travel practices, environmental impact assessments, and ethical tourism
case studies.

Environmental themes are integrated into English language teaching through a variety of
methods, aligning language acquisition with ecological awareness. Some key approaches
include:

Content and Language Integrated Learning (CLIL) — Content and Language Integrated
Learning (CLIL) — Many institutions use CLIL methodology, where environmental topics
such as climate change, biodiversity, and sustainable development are taught in English. This
approach allows students to develop subject-specific knowledge while improving their
language skills. However, since CLIL is typically delivered by qualified subject teachers
rather than English teachers, its integration into ELT depends on interdisciplinary
collaboration. English teachers may require additional training or structured cooperation with
subject specialists to effectively incorporate environmental education within their language
courses.

Eco-Themed Readings and Discussions: English lessons incorporate articles, essays, and
literary texts related to environmental issues.

Eco-Debates and Model UN Conferences: students engage in discussions, debates, and
presentations on sustainability, improving public speaking and critical thinking and
argumentation skills.

Creative Writing and Eco-Poetry: Encouraging students to write poems, essays, or short
stories in English centered on sustainability themes.

Project-Based Learning (PBL) — Schools encourage students to work on eco-friendly
projects in English, such as writing reports on local environmental problems, creating
awareness campaigns, or developing proposals for greener communities.




ultimedia and Digital Resources — Teachers use documentaries, podcasts, and online
articles on environmental topics, enhancing listening and comprehension skills while
exposing students to authentic language use.




International Collaborations and Exchanges — Universities often participate in Erasmus+
and other international programs, allowing students to engage in cross-cultural dialogues on
environmental sustainability, improving both their English proficiency and global awareness.

Sustainable School Initiatives — Some institutions incorporate English into green initiatives,
such as eco-clubs, sustainability workshops, and climate action projects, where students
communicate their ideas and findings in English.

Green Journalism Clubs: Producing school newspapers or blogs in English focusing on
environmental news and eco-friendly practices.

- Presence of ecology and climate-related content in primary, secondary, and high
school ELT curricula.

In Italy, ecology and climate-related content are progressively being incorporated into ELT
curricula at the primary, secondary, and high school levels.

Primary School (Ages 6-11)

At the primary level, the focus is on introducing basic ecological concepts and climate-
related issues in a fun and accessible manner. The primary objective is to help young
learners connect with their environment and develop a sense of responsibility towards
nature.

Key Themes and Topics:
Basic Ecology and Nature

e Vocabulary related to nature and the environment (e.g., animals, plants, forests,
oceans, and rivers).

e Understanding living and non-living things, ecosystems, and simple concepts of
biodiversity.

e [ earning the importance of protecting nature and wildlife through simple actions (e.g.,
not littering, planting trees, saving water).

Weather and Climate

e Basic weather vocabulary (e.g., sunny, rainy, windy, snowy) and the effects of weather
on daily life.

e A simple introduction to the difference between weather and climate.

e An awareness of global climates (e.g., tropical, temperate, and polar) and how climate
affects regions around the world.

Environmental Protection and Sustainability
e Simple actions to protect the environment, such as recycling, reducing waste, and

using energy responsibly.
e [Learning about endangered animals and their protection (e.g., polar bears, turtles).




aching Methods:

e Interactive storytelling, games, and songs focused on environmental themes.

e Picture books and videos introducing concepts like climate change and conservation.

e Hands-on activities such as recycling, gardening, and nature walks to instill
environmental values.

Secondary School (Ages 12-16)

In secondary schools, the focus shifts to more complex environmental issues, including the
science behind climate change, pollution, and sustainable development. These topics are
explored in greater depth, while also developing students' English proficiency through
discussions, reading, and project-based activities.

Key Themes and Topics:

Climate Change and Global Warming

e Introduction to the causes and effects of climate change: greenhouse gases, carbon
footprint, and the greenhouse effect.

e The impact of global warming on weather patterns, sea levels, and ecosystems.

e Human activities contributing to climate change, such as industrialization,
deforestation, and transportation.

e International climate agreements, including the Paris Agreement and how countries
are addressing climate change.

Biodiversity and Conservation

e The importance of biodiversity and the role of ecosystems in maintaining balance.

Deforestation, habitat destruction, and endangered species.

o Conservation efforts at the local, national, and global levels, including wildlife
protection and environmental campaigns.

Pollution and Waste Management

e Types of pollution: air, water, land, and plastic pollution.

e The causes of pollution and its impact on human health and the environment.

e Sustainable waste management practices, including recycling, composting, and
reducing single-use plastic.

Sustainable Development

e Understanding the concept of sustainable development and how it impacts society,
economics, and the environment.

e Introduction to green economy practices, renewable energy sources, and sustainable
industries.

e Discussing eco-friendly practices in daily life, such as using public transport, reducing
energy consumption, and supporting green businesses.




vironmental Activism

Case studies of environmental movements and influential activists (e.g., Greta
Thunberg, the Fridays for Future movement).

Analyzing speeches, articles, and documentaries about climate change and activism.
Encouraging students to think critically about their role in environmental advocacy
and action.

Teaching Methods:

Reading and comprehension exercises using authentic materials such as newspaper
articles, reports, and opinion pieces on environmental issues.

Discussions and debates on climate change, pollution, and conservation efforts.
Research projects, presentations, and campaigns about specific environmental issues,
such as reducing plastic use or promoting renewable energy.

High School (Ages 16-18)

At the high school level, ELT curricula incorporate advanced and highly detailed
environmental themes, preparing students for deeper critical thinking about global challenges
and sustainable practices. Students are expected to engage in complex debates and research
on these topics while developing their linguistic and analytical skills.

Key Themes and Topics:

The Science of Climate Change

Detailed study of the causes of climate change: human activities (e.g., burning fossil
fuels, agriculture, deforestation) and natural processes.

The science behind the greenhouse effect, rising temperatures, and the melting of polar
ice caps.

The consequences of climate change, including extreme weather events, loss of
biodiversity, and rising sea levels.

International policies and agreements to combat climate change, such as the Paris
Agreement, and the role of the United Nations in addressing global climate goals.

Environmental Policy and Global Issues

Analysis of global environmental policies, such as carbon taxation, emissions trading
schemes, and green technology incentives.

The concept of environmental justice: how climate change disproportionately affects
vulnerable populations, particularly in developing countries.

The role of international organizations, governments, and NGOs in shaping climate
policies.




Sustainability and Green Economy

In-depth exploration of sustainable development practices in business and industry.
Case studies of countries or companies leading in sustainable practices (e.g., green
building, renewable energy, eco-friendly manufacturing).

Ethical consumerism and the importance of making sustainable purchasing decisions.

Global Environmental Issues

Specific topics such as deforestation in the Amazon, ocean acidification, plastic
pollution, and biodiversity loss.

The role of individuals and communities in addressing these issues, with examples of
grassroots movements and local sustainability initiatives.

The potential solutions to global environmental crises, including technological
innovations, policy changes, and changes in individual behavior.

Environmental Activism and Communication

e Students examine the work of environmental activists and movements, such as the
Extinction Rebellion, Fridays for Future, and the role of social media in environmental
advocacy.

e Analyzing speeches, documentaries, and policy documents related to environmental
activism and climate change.

e Encouraging students to become environmentally conscious citizens and raise
awareness in their communities.

Teaching Methods:

e (ritical analysis of environmental texts, including scientific articles, news reports, and
policy documents.

e Writing essays, research papers, and proposals on specific environmental issues.

e Group discussions, debates, and simulations about climate action and sustainability.

e C(ollaborative projects focusing on real-world environmental issues, such as

organizing awareness campaigns or proposing local sustainability solutions.

- Key learning objectives related to sustainability in ELT.

At the primary level, the key learning objectives are focused on introducing basic
environmental concepts and fostering a sense of responsibility for nature through simple
language tasks and activities.

Key Learning Objectives:

Understanding Environmental Vocabulary

Students will be able to identify and use basic vocabulary related to nature, animals,
plants, and the environment (e.g., trees, oceans, pollution, recycling).




cognizing Climate and Weather Patterns

e Students will understand basic weather terms (e.g., sunny, rainy, windy) and
differentiate between weather and climate.

e Students will be able to describe different climates around the world and how they
affect the environment.

Basic Understanding of Ecological Concepts

e Students will understand simple concepts such as ecosystems, habitats, and the
importance of protecting nature.

e Students will be able to explain the impact of human actions on the environment (e.g.,
littering, deforestation).

Promoting Environmental Actions

o Students will demonstrate an awareness of small, everyday actions to help the
environment (e.g., saving water, turning off lights, recycling).

e Students will participate in simple environmental activities, such as plant care or
cleaning up local areas.

In secondary school, students are introduced to more complex ecological and sustainability
concepts. The learning objectives focus on enhancing both their language skills and
understanding of global environmental issues.

Key Learning Objectives:

Expanding Environmental Vocabulary
e Students will be able to use a wide range of vocabulary related to ecology, climate
change, pollution, and sustainability (e.g., greenhouse effect, renewable energy,
biodiversity).
Understanding Climate Change and Global Warming
e Students will understand the causes and effects of climate change, including the role
of human activities and natural processes in global warming.
e Students will be able to explain the impact of climate change on ecosystems and
human life (e.g., rising sea levels, extreme weather events).
Exploring Environmental Issues in Detail
e Students will identify and describe key environmental issues such as pollution,
deforestation, and resource depletion.
e Students will understand how human activities contribute to environmental
degradation and the importance of sustainable practices.
Promoting Sustainable Practices
e Students will engage in discussions about sustainability and develop strategies for
reducing environmental impact in daily life (e.g., recycling, reducing waste, using
renewable energy).
e Students will explore solutions to environmental issues, including the role of green
technologies and government policies.
e Analyzing Environmental Texts
e Students will be able to read and analyze articles, reports, and documents on
environmental topics, understanding key arguments and supporting details.




e Students will develop critical thinking skills by analyzing environmental debates and
offering solutions to global issues.

At the high school level, students are expected to engage critically with global environmental
issues and demonstrate a deeper understanding of sustainability. The learning objectives are
more complex, encouraging analysis, debate, and practical action.

Key Learning Objectives:

Advanced Environmental Vocabulary and Concepts

e Students will be able to use and understand advanced environmental terminology
related to climate science, sustainability, and environmental policy (e.g., carbon
footprint, climate mitigation, ecological footprint, sustainable development).

Understanding the Science of Climate Change

e Students will gain a comprehensive understanding of the scientific principles behind
climate change, including greenhouse gases, the carbon cycle, and the role of human
activities in exacerbating global warming.

e Students will evaluate the scientific evidence of climate change and its impacts on
ecosystems, biodiversity, and human society.

Critically Analyzing Environmental Issues

e Students will analyze the social, economic, and political factors that influence
environmental issues, such as industrialization, urbanization, and international trade.

e Students will explore the ethical dimensions of environmental problems, including
environmental justice and the unequal impact of climate change on different
populations.

Debating Environmental Policies and Solutions

e Students will engage in debates on climate change, sustainability, and environmental
justice, using evidence and logical reasoning to support their arguments.

e Students will examine global environmental policies (e.g., the Paris Agreement) and
discuss their effectiveness in addressing climate challenges.

Exploring Sustainable Solutions and Innovations

e Students will explore real-world examples of sustainable solutions, such as renewable
energy sources, green technologies, and circular economies.

e Students will propose their own solutions to local or global environmental problems,
considering the role of government, businesses, and individuals in creating a more
sustainable future.

Engaging in Environmental Advocacy

e Students will research and engage with environmental movements and activism (e.g.,
Greta Thunberg, Fridays for Future).

e Students will create campaigns or projects to raise awareness about environmental
issues in their school or community.

Cross-Curricular and General Learning Objectives:

Enhancing Critical Thinking on Environmental Issues: Encouraging students to analyze
and discuss ecological challenges using English as a communication tool.




omoting Interdisciplinary Learning: Combining ELT with geography, science, and civic
education to foster a holistic understanding of environmental issues.

Encouraging Students’ Ethical and Responsible Behavior: Adopting responsible
behaviors towards the environment in their daily lives, considering the long-term impact of

their actions on the planet.

Student Engagement in Sustainable Practices: Using English-language projects and
activities to inspire students to take action in their communities.

Fostering Global Citizenship: Helping students understand their role in global
environmental efforts through discussions on international agreements, sustainability goals,
and eco-friendly practices worldwide.

Integrating Media and Technology: Utilizing online resources, podcasts, and
documentaries in English to explore environmental topics and develop digital literacy skills.

ANALYSIS OF TEACHING MATERIALS & TEXTBOOKS

- Textbook Review:

- Titles of officially approved English language textbooks.

In Italy, the selection of English Language Teaching (ELT) textbooks for schools is generally
determined by both national guidelines and the specific needs of local schools or educational
institutions. While there is no single, centrally mandated list of textbooks, the Ministry of
Education and Merit (MIM) provides general frameworks for educational content, ensuring
that textbooks meet certain academic standards.

Schools often choose textbooks based on factors such as the age and proficiency level of
students, as well as the alignment of the materials with national curricula. Teachers may also
consider the pedagogical approach, the clarity of explanations, the presence of interactive
exercises, and supplementary resources like digital tools. Additionally, local educational
needs, the integration of the European Framework of Reference for Languages, and feedback
from teachers and students play a crucial role in the final decision-making process.

A detailed list of ELT books adopted in the Italian regions in primary, lower and upper
secondary schools can be found in the Single School Data Portal on MIM website!®.

- Sections that explicitly include environmental or sustainability-related topics.

In Italian schools, English Language Teaching (ELT) textbooks often incorporate
environmental or sustainability-related topics as part of their broader educational goals. These
sections are usually integrated into various parts of the textbooks to promote awareness of
global issues and encourage critical thinking. However, the extent and depth of these topics
can vary across different textbook series and levels.

16 dati.istruzione.it/opendata/opendata/catalogo/elements1/?area=Adozioni libri di testo
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Here are some common sections where these topics might appear:

Reading Comprehension: Many ELT textbooks include reading passages that cover
environmental themes such as climate change, conservation, renewable energy, and the
effects of pollution. These texts are often followed by comprehension questions or discussion
prompts to engage students with the topic.

Vocabulary and Grammar Sections: In some textbooks, specific lessons are dedicated to
vocabulary related to the environment, such as words and phrases connected to nature,
ecosystems, recycling, and sustainable living. These lessons may also tie into grammar
exercises that focus on structures like future forms and conditionals (e.g., "If we don’t act
now, the planet will suffer").

Project Work and Speaking Activities: Some textbooks include projects and speaking
activities that encourage students to explore sustainability in depth. For instance, students
might be asked to research an environmental issue or discuss ways to reduce carbon footprints.
These tasks often promote collaborative learning and critical thinking.

Culture and Literature Sections: Environmental issues are also introduced in sections
discussing cultural aspects and literary themes. For example, texts or activities might explore
how English-speaking countries like the UK, the US, or Canada are addressing sustainability,
renewable energy, and climate change or how literary texts relate to current environmental
topics.

Citizenship and Global Issues Sections: Many ELT course textbooks incorporate sections
on citizenship and global issues, often aligning with the UN Agenda 2030 Sustainable
Development Goals. These sections focus on environmental and social challenges,
encouraging students to think critically and develop a sense of responsibility as global
citizens.

Interdisciplinary Themes: Some textbooks take a cross-subject approach, blending language
learning with topics from geography, science, and other disciplines. These units often explore
environmental issues, linking language skills with broader academic knowledge and real-
world challenges.

Digital and Interactive Content: Many modern ELT textbooks come with digital
supplements, such as online platforms or apps, that include multimedia content focused on
sustainability. Interactive activities, videos, and podcasts often present environmental topics
in an engaging way.

- Sample passages, dialogues, reading texts, and exercises addressing climate change,
ecology, and sustainability.
Primary School:

Billy Bot 4, Stories for Super Citizens, F. Foster — B. Brown, G p. 106




ﬁ) Listen and follow along.
Read and match.

O

BEA
RESPONSIBLE
CITIZEN

1 Reuse! Use things in a different way!

tin and plastic in the right bins!

[5 Recycle! Put paper, glass, metal, ]

use your bike or public transport!

6 Don't waste energy! Turn off the
light when you leave a room!

3 Reduce! Don't produce a lot of

2 Change your transportation! Walk, ] [
rubbish! ]

7 Repair! Repair broken things
Don't always buy new things!

4 Don't waste water! Turn off the tap
when you brush your teeth!

(N
sy Little Thinkers

Are you a responsible citizen?

Billy Bot 5, Stories for Super Citizens, Easy Learning, F. Foster — B. Brown, G. Abbiati
Pearson, pp. 16-17

Billy Bot Stories: Super Citizens always recycle

@ SUPER CITIZENS ALWAYS RECYCLE -

T ? STOP, ALEXI DON'TPUTTHE | |* REMEMBER! @
() AsCoLTA. '-Eziﬁg;léﬁlw- =2y FOOD IN THAT YELLOW BIN! | | RECYCLING IS IMPORTANT! |
— Zti — - — —
= — e\ = 141 Y

® YELLOW IS FOR
PLASTIC.

“2{* DOES DANIEL
LIKE FISH?

6
SUPER CITIZENS A
A Awavs recyete, NG S=T

LIKES CHIPS, |
T0O.

2 COMPLETA LA VIGNETTA E COLORA | CESTINI COME INDICATO NEI FUMETTI.

THIS MEAT IS
DELICIOUS. I LIKE IT!

“LOOK AT THE
FOOD ON
HIS TRAY!

° HEDOESN'TLIKE [
VEGETABLES.

3 COLORA SOLO LE FRASI VERE.

é ALICE LOVES ALEX LIKES GREEN IS FOR
VEGETABLES. VEGETABLES. PLASTIC.




Billy Bot 5, Stories for Super Citizens, Foster — B. Brown, Pearson, pp. 92-93
Smart Stories: Help from Outer Space

SMART STORIES
—— e

“Why are you here?" asks Jane. The yellow alien
points to a picture of the Earth and says, “Look!

The Earth is in danger and we want to save it.”

Tom and Jane don’t understand.

“Why is the Earth in danger?” asks Tom. “Watch this
video!” says the blue alien. “This is the future of your
planet.”

' Tom and Jane watch the video. The people are
wearing masks. There’s black smoke everywhere and
the water is polluted. All the plants and animals are
dying. “This is terrible!” says Jane. “What can we do?"
The blue alien gets close and whispers something in
her ear.

Do you know what the little alien says?

Glossary

H F o S alone da scli in danger in pericolo

elp From Owter Space s ter pbege-vl
suddenly improwisamente planet pianeta
m [Eenanarolewaleng] noise rumore masks maschere
> spaceship astronave polluted inguinata

Tom and his sister Jane are alone at home. friendly amichevoll are dying stanno morendo

They are reading a story about aliens. galaxy galassia gets close s awicina
Earth Terra whispers sussura

Suddenly, they hear a strange noise in the garden.
“What's that noise?” asks Jane. “Let’s go and see,” says Tom.
The two children run outside.

s
.

In the garden they see a big orange spaceship with yellow
lights. “I'm afraid. Let’s call Mum and Dad!" cries Jane.

At that moment the spaceship door opens, and three little
aliens walk out. “Don’t be afraidl” says Tom. “The aliens are
friendly, they are smiling.”

The blue alien goes near the children. “Hello, Tom and Jane,”
he says. The children are surprised. He knows their names.

“Who are you?” asks Tom. “We are from a different galaxy,”

answers the red alien.
92

Lower secondary school:
iDiscover, Reading for Citizenship 3, Sarah Gudgeon, Pearson, pp.12-13

+Energy crisis « Affordable and clean energy

(§)997) Comprehension Match the first part of the sentences (1-6) to the second (a-g).
There is one extra letter.

* @
A Q'Obal energv cr's’s 1 Millions of people haven't got a[ ) all fossil fuels

2 Millions of people in rich countries b[_] gas or electricity at home.

@ 1 (§)097) Read and listen. 3 Coal, oil and gas are () are bad for people and for the planet.
4 Greenhouse gases d [ faster changes.
There is a 21 century global energy crisis and it affects everyone. 5 Renewable enargy is bettar e () have experienced fuel poverty recently.
The crisis is both itarian and envi  World leaders must make [ better for the planet

g than fossil fuels.

3 Stop and think Saving energy can help the planet and reduce gas and electricity bills.
Tick 5 things that everyone can do to save energy at home.
a () Tum the lights off when you leavearoom. () Use the washing machine every day for a

Millions of peaple around the world have no gas or
electricity m their homes. The majority of these people,
around 548 million according to the United Nations, live in
sub-Saharan Africa. Basic hygiene, healthcare services

s " b () Close the fiidge quickly few clothes
5 and communications systems are all at risk when there ¢8Lezvuhemmpmren allday. (D) Only cool your home to around 23° ¢
isno access to electricity. The energy crisis does not only d[ ) Have quick showers maximum in summes
affect people in developing countries: millions of people in ) Only heat your home to arund 20°c h () Tum on the TV when you're chatting on
h like the UK have i fuel poverty in maximum in winter your phone.

recent years. As more families experience fuel poverty, they
10 may have to choose between buying food or turning
on the heating,

4 Discuss Work with a partner. Use the prompts below.
What can we do to reduce greenhouse gas emissions?
- Wecanstop.. - 'Ne can recycle...
- We can plant ... = We can commit to...

Another element of the energy crisis is that.
tracinonal energy sources also have a negative
15 impact on the environment and contribute to
climate change. The burning of fossil fuels like coal, oil
4 I F

5 Compare Online research.
Thete are more than 11,000 wind turbines in the UK
How many wind turbines are there in your country?

{) Collaborative project

These gases are bad for people, and for the p]anet:m. To stay

healthy, we need to protect the ecosystem. We can plant more b s 6 Mind map
20 trees, recycle and reuse materials but what about fuel? x e ‘ A carbon footprint s the total amount of greenhause gases that we praduce as
Tow can we stap using fossi fuels? Glossary individuals, There are a lot of things we can do to reduce our carbon footprint, for
‘example buy less clothes, eat less red meat, use public transport more and family cars
The answeris to fovest in clean and less, etc. ,
To do this, governments and citizens need to « Work in groups. L J
25 commit to renewable energy like * Collect your ideas on how to ..
wind and solar energy. Many reduce your group’s carbon
s e e ario T s o
et the United Nations goal e %0
+ Create a mind map. i
ofaffordable and clean energy for all. * Show it to the other groupsand ~ {'gg Rﬁo ”’FSINT
30 However, world leaders must accelerate discuss it together
change to give the planet  better

chance of survival.




per secondary school:

Talent, Cambridge

Both Sides B2, L. Kilbey — M. Starren, Cambridge University Press, p. 20 and p. 22

4 ) KC_ SUSTAINABLE DEVELOPMENT
‘Goal 13: The effects of cimate.

5 Match the definitions with words in the article.
1 a number
how quickly something happens

1 ph
you identify?

2 TIEZIL] Read and listen to the article.

Then choose the correct option (A, B or C).

The articke s

A positive and optimistic

B moce optimistic than pessimisti

€ negative and pessimistic

Read the article again and answer the questions.
1 How many people were in the workd 100 years ago?
2 When werebaby boormers boen?

3 Wrich two scientific disconsies save lives?

4 Isthe numbe of poor people going up of down?

5 Why did 30 millon peopie keave their hormes in 2007

<]

How do you think leaders of poor
countries view this topic? Why?

VOCABULARY 2

Changes

4 Lookat the example and then find six more words
e artile thet an beverbs and moome ah

o ariveat

10 make something go backwards

tomultply by two

the process of getting Lrges

1o stopréing ot falling

an amourt out of 100

& SPEAKING In pairs. What are the best and worst
things about being young at this point i history?

ouworld

HAS CHANGED

 years 30, B W it was bt one

BN A wN

them with 1-6 in the chart.
Researchers estimate tha ... (verb)
According to one estimate, ... (noun)

1 3 5
2 4 6
2 UNTY

VOCABULARY

( The environment

1 Match these phrases to
the photos (1-16) in the poster.
Then lsten, check and repeat.

air poliution _

endangered wildiife __
global warming __
greenhouse gases _
landfill
natural disasters
plant trees __
recycle

rising sea levels _

save energy__

use public transport
use renewable energy
use zero-emission vehicles.

2 wirite the words from exercise 1in
the correct column in the table.

Environmental problems

Causes | Eftects | Solutions

« » NS

PROfHD 301055 B work ost e heenes s st o extreme | J "
weathor

There s s0me gosd hews, Boweve, ADSugh greentesn gis
fnssons s st crvasing, e rato b getig sowec s |

—_

—PROBLEMS

o} BC SUSTAINABLE DEVELOPMENT
Goals 12 & 13: Our actions matter

7] Read and listen to part of a debate
between two teams. Which topic are they debating,
AorB?

A There s or st a climate emergency.

8 Inividuals can o cart make  ddfsence 1o the planet.

RIIA o, sclentists have been waiming about cmate
change for years, but nothing much has happened,
s 10 fac, i b gettng worse all the tme, and
there’s nothing people e s can actually do about it

306 Now, | orf hink thats rue. The goverrenent has
started stening, because of pressure o orciry
people ke us. They e inwsting in groen energy
aswelas edhucing polhaion. (whiper from tear)
Oh,anv they v s et arget 10 get our carbon
xmisions down 10 7610, e just been reacing about
.15 by 2050, it i

RITA But how long have they been making promises

We want acton,dorit we? (whipes o tear)

[ it has o be radical acton. The b2

climate emesgencyl We roed new Liws 10 protect the

envonment, and cnly gowsniments can do that

There arelots o things we can do without new Live.

For example, we can fecycke more, e aso, et me

hink.... whisper from team) Yes here's a further

‘example: wo can ot less meat. And in aclition, we

ankeep putting pressure on the gowsnment, bk

opinion s relly powerul,

IR Ho, well wymmmummvmmw«
10 those things ot not. Tha s going 1o save
the planet is 7 Tm sorry bt individhal action just
it effective. (whisper from team) Most people worit
change their behaviou f they dorit have to

T Read and listen again. Then complete
1-7 with a maximum of four words.
1 Ritasays nothing much has happeried, i spite of

2 oo sayspolitiians liten o

3 Hementions a Laget o reduce
by the year

& Rita says we hawe o depend on
tomake.

5 Joe says our det should have

& He belleves that hasa strong
nfluence on poltkians.

7 Rita doesn think action by hos
any effct

How do you think politicians view this topic? Why?

2 uNm

3 Complete the article with words from exercise 1. [oos 8
Word familes re words with the same 00t Fr example, the roct
croate crvote (werb), rection {ncun), croatve (acjectve)

ching e o the root We often
04 40n 1o the o1 o form rouns.

0 S
OLUTIONS
When we burn ' fuels, they
produce * gases, which poliute
the atmosphere and cause global
" Tne high temperatures lead 1 Wemust endangered species
(o dlimate - ond o3  result, 2 Taffic ncur cites creates ai
countries experience extreme weather. 3 What do you think are the best ways to
The hotter temperature reduces the size greenhouse gases?
of the polar ice caps and this causes rsing 4ne of rainforests s bad for the
sea

6 Complete the sentences with the verb or noun form of
these root words.

connect destroy pollute produce protect  reduce

This creates a dangerous environment
situation for coastal regions and islands. 5 Theresa between burning fossi fuels and
global warming.

Another serious environmental problem s
. - cutting down large numbers
of trees. This destroys animal habitats and
endangered "

6 How much oxygen does one tree ?

What are the solutions? People are taking
action to protect the environment. We're
connecting on social media to organise
protests and we're changing our habits.
We recycle, save ' in the house
transport more. As
global citizens, we're asking politicians to
use " energy and other green

solutions in our countries.

4 vinat environmental groups and projects do you
know about in your area?

- - 70 Answer these quiz questions, Then
Word families: the suffix -ion ‘watch or isten and check your answers.
5 [ Complete the 1 Buming theai.
. Then ls What 2
suffix do we add to form the nouns? 3 Greencarsare ______ emission vehicles.
s abig
ey voun 4 It abig mountain of waste.
[ connection 8 OVER TO YOU Workiin pairs. Play What Am | Toking
Avout? ph
creation | ‘exercise 1. How many can your portner guessina
destructon R
polution LSBT LD
production Recycle
protection No, it's a solution to the
reduction | ogblen of deloresation’

> biorkbook page 190 [N 4 &




mpact Performer Shaping Ideas, M. Spiazzi, M. Tavella, M. Layton, Zanichelli, pp. 210-
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CONCEPTUAL LINK 6
LITERATURE AND CULTURE

beﬁ We are the Weather:
Know better, Wearethe Weater:
at Breakfast (2019) B
m s I
e Are the Westher:
Sovingth it
Holocaust. Tl th
ouickly, both o h Jiten

READ the text by the American writer Jonathan Safran Foer (1977-) and
Why did he reply in this way?
What increases emotional response?

answer the question:
Why did Jan Karski go to America in 19437 .
Who did Karski meet in Washington, DC?
What did he reply to Karski's report?

What are the ‘sympathy biases’ that raise concern?

How do peaple perceive the calamities accompanying climate change?
What do climate change deniers reject?
What should those who believe climate change exists do instead?

CONONAUN =

Jonathan Safran Foer

AR

WE ARE THE
WEATHER

SAVING THE PLANET
BEGINS AT BREAKFAST

JONATHAN
SAFRAN FOER

In 1942, a twenty-eight-year old Catholic in the Polish Underground, Jan Karski, embarked on a
mission to travel from Nazi-occupied Poland to Londml, and ultimately America, to inform world
leaders of what thy [ his journey, he met with several
resistance groups, accumulating information zml testimonies to bring to the West. [...
After surviving as perilous’ a journey as could be imagined, Karski arrived in Washington, DC,

in June 1943, There he met with Supreme Court Justice Felix Frankfurter, one of the great legal
minds and himselfa Jew. After hearing Karski's account of the clearing’ of the Warsaw Ghetto and of
exterminations in the concentration camps, after asking him a series of increasingly specific questions
(‘Whatis the height of the wall that separates the ghetto from the rest of the city?"), Frankfurter
paced” the room in silence, then took his seat and said, "Mr Karski, a man like me talking to a man
like you must be totally frank. So T must say I am unable to believe what you told me. When Karski's
colleague pleaded with* Frankfurter to accept Karski's account, Frankfurter responded, I didn't say
that this young man is lying, I said I am unable to believe him. My mind, my heart, they are made in
such away that I anot accept it

dn't question th f of Karski's story. He didn't dispute® that the Germans
were systematically murdering the Jews of Europe — his own relatives. And he didn’t respond that
while he ded and horrified, there was nothing he could do. Rather, he admitted not only
his inability to believe the truth but his awareness” of that inability. Frankfurter's conscience was not
shaken. [....]

It has been vividly that emotional heightened by vividness',

Researchers have described a number of sympathy biases” that generate concern he identifable-
victim effect (the ability to visualise the details of the suffering), the i

9 symputhy biases.

perious. Fericolosn,
Hackioa.

social proximity to the suffering), and the reference-dependent sympathy effect (the presentation of
the victims condition as not merely" dreadful but worsening"). [...]

ACTIVE INVESTIGATION CLASS DEBATE

STEP1 CONSIDER THE QUESTION. Consider the following el
2 D

10 merehy. Semplicemente
11 worsening In

Amazing Minds New Generations vol. 2,

Climate Change

Climate change affects every country, disrupting econcmies and affecting lives. This is the challenge
taken up by SDG 13 which seeks te bring global warming under control and to help the wordd deal
with the impact of climate change.

which are natural p
* airpollution

* coastal flooding
* riverflocding

* droughts

£, 15cuss. why do you think people and governments have been so slow
to take action against climate change?

26 The problem withthe planctay crisis i tht i runs up gains” number of o i’ ‘pathy

12 et gt
Simbar

But what sbout those of us who say we accept the
ealty ity of human- -caused cimate change? We may not think the scientissar lying, but arc we sble

biases. Although many of cli edunge ther events, foods 13 beitin. e
and wildfires, “and h am(mglhem are vivid, personal, and 14 Seplacemens.
sggestve of a worseningsituation, they don'tfeel that way in aggregate. They feel abstract, distant, 15 it lepmmcras

uuul.\kzbcan\x"oi narrative®”. [.. [

s s«lw' nge deniers'* reject the conclusion that 97% of cli reached: ®

s rectiiec ey

y tell us? Such a b the

attached to it, shake our coll yand. us " I sacrifices in the

35 present to avoid cataclysmic ones in the future.

Intellectually accepting the truth isn't virtuous in and of tself. And it won't save us. Asa child, I was
often told ‘you know better when I did something I shouldn't have done. Knowing was the difference
between a mistake and an offence™.

Hfwe accepta factual reaiy (chat wear destroying the planed), bat are unable t blee i, we

better than those who deny change - just as Felix

Frankfurter was no better than those who denied the existence nflb: Holocaust. And when the future
distinguishes between these two kinds of denial*, which will appear to be a grave error and which an
unforgivable crime?

§ READ bout Sustainable Development Goal 15 Then
madmmxlagammﬁmm-n:alsmm
action on climate change.

CREATE 2 climate change
13 S
==

O

Goal 13 acknowledges that ciimate
change is ‘one of the greatest
challenges of our time’, and warns.

these steps.
sTert
that its impacts undermine the ability
of all countries to achieve sustainable
t It aims to take urgent
action, through adaptation and
mitigation plans, to fight climate
change and its effects on the
availability of basic necessities like

climate action every day.

one’s carbon footprint.

wiater, fo0d security, and energy.

actions and the campaign.

LINKTO CITIZENSHIP

campaign with

awareness
the title “You TOO can change the world’, following

Brainstorm the areas in which individuals can take

Propose a daily action for each area aimed at reducing

Create a poster or infographic advertising the daily

7 ™ PAIRS ask and answer the questions.

1 Has climate change affected e chmate i
‘some areas of your country? H

2 How have these changes frected the people
living there?

3 How have people tried to adapt to the effects
of climate change?

4 What, if anything. do you think we can do as
individuals to prevent or stop climate change?

S What do you think could be done to convince
more people to act against climate change?

4. 03 terte aating  plactic bag.

Compatences: scdal responsility » craical
thinking « cigital literacy + effective communication

Whichare h made and
in pairs.
deforestation *  pollution of rivers, seas and
earthquakes OCeans
global warming * volcanic eruptions

loss of biodiversity

STEP2 AN OUTSTANDING PROTAGONIST. On 23 September 2019, the Swedish i tivi
Greta Thunberg addressed the assembled world leaders at the 2019 UN Climate Actlon Summit held in
New York City. Surf the net and watch and listen to Greta’s speech. Answer the following questions:

N R W N

What have political leaders stolen from Greta?

For how long has the scientific message been clear?

What adjectives does Greta use to describe her own feelings?

What does Greta refuse to believe about political leaders?

What percentage chance is not acceptable to the young and future generations?
How does she describe the numbers presented today?

How will young people resct if leaders today fail them?

STEP3 DMdeImotwogmms.ﬂtemoﬂonofﬂ\edebmls'Cummdimgeunm
be controlled without an unacceptable economic sacrifice. We must learn to live with our changing climate.'

Group A will speak in faveur of the motion.
Group B will speak against the metion.
Group A should search the Internet for material about the costs and difficulties of introducing a ‘green economy’.
Group B should search for Information about new Initlatives such as the use of renewable energy sources, new

maodels of urban transport, recycling and the elimination of plastics.
Both groups should prepare brief speeches outlining and defending their point of view.
At the end of the debate the class will vote on which group gave the most convincing speeches.

433

Spicci, T. a. Shaw, D. Montanari, Pearson, p. 433




Voice, Global Voices for Citizenship, S. Minardi, Pearson, pp. 16-17 and pp. 24-25

ART
o LITERATURE

ona plinth of ice, jelly tots

weeging lime green tears
5 anwd bth eyes,

5

acarrot for anose
some repurtedt parsaip),
oelow which  olay pibe
drooged from amouth
10 thal was pure stroks sictim
Ared woolkn scarf tralled
in the meitweter drool
at is bass, and he slumped
o starboard, kinked,
5 ‘gone al the pedis.
From the ouffet deck
af a oassing cruise liner
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102010 loane Teltiota asked for refugee status in New
Zealand as avietim of cmate change. Bt his request was
rejected.

1 loane Teiticta comes fram the istand of Kirbat,
nation atrsk of becoming the first country to disappear
due tarising sez lexels. He left Kirbati witn his family for
News Zealand where he applied for refugee staius
in2010.

2 Geographically, the country, isa knawn as
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wlolation of s baslc human rightssuch as the right to Ufe...
orthe rightto adequate food, cothing and housing”

4 Between 2013 2nd 2015 Teltiota tried eventthing
he could in New Zealand in an effortnotto be deported

to Kiribati; st thraugh the Immigratian and Protection
Tribunal, then the High Cotir, next the Caurt of Appeal,

decision. Afterthat,Teltiota appealed ta the United
Nations, arguing that by departing him to Kiribati, New
2ealand hadviolated his right o life

5 ‘The final decision confirmed New Zealand's
choice. Kiribati will only become uninhabitable in 10
1015 years and this will probably give the Republic of
Kiribati enaugh time 1o take action to protect and, where
necessary, to relocate its population. Moreover, Teitiota
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PART 1 OBSERVING

7] Match each word o thecamrect defintion.

fossilfuels + carbon dioxide « climate »
carbon footprint » global warming

1 The average weather conditicns over a long periad

READING

& Wnatis the general attitude ufthe peaple on the
ship which is passing by?
A Theyare partying and are indiflerentto what's
happening around them.
B Theyinvite himto join them an board.
€ Theywave athim and pass by.
D They give him same food end 2 crink.

. 5 Whatdid the poetwantthe image of ‘a bloodshot
2 Theincrease n Earth's auerage temperature overa wash f regresents
long periad of time. = A meltingice © ammanticlandscape
el B 0 hotrisi
o, 6
- A ttstands for the end of childhood.
. 5
5 3 tor
oal, il o
chemical change of anciert plants and animals over
milllons of years. = ‘Take a quiz! How much do you

2 Readthe defiitionof‘cimate change' and choose
the comectaltemative.

Climate change Is 2 phenamencn whereby the Earth's
climate* changes / remains the same aver lung periads
of time. The term is now more commonly used to refer
10 the *slow / acceleratea thyihm of change which
most sclent'ss agreeIsthe resultof * human /
non-human activities. As  result of climate change,
glabal temperatures are * ising / falling. Accarding to
1SA, the average global® weather /temperature on
Earth has Increased by at east 1.1° Celsius since 1880.

know about climate change? Choose the correct
answer.
1 Which of the following most contributes to current
globalwarming?
A the hole in the ozane layer
B carbon dloxide (€0,) emissians
€ rising sea levels
D cutting down forests
2 Which of the following are consequences of dlimate
change?

A risingtemperatures € rising sea levels
B exreme weather D allefthe above

3 will disappear as a consequence of cliinate change.

PART 2 | READING
£ petorereading the poam can you think of what
happens toiceiftemperatures,

5 VTSV EES T Read the poern, then choose the.
comect answer (A, B, C o D) for quastions 1-6. Only.

one answeris corred.

1 What / Who does the pronaun ‘he' in ine 1 refer to?
A the poet € amancnaboat
B the snowman D apolar bear

2 Wwhatis he doing?
A Hesmelting. € He'sbulldingasnowman.
B He'sssimming. D He'scying.

H Instabllty?

3 What's the greenhouse effect?
A

B theImpacirees have on global temperatures

€ the ordinaryname for imate change legislation

D theprenomencnin which gasesinthe
atmasphere prevent heat fram escaping inte space

& Tueorfalse?

* Thefoad we eatis responsibie for €0, emissiars.

+ Indwviduals can'tdo anyihing to stop climate
change.

PART 3 | COMMUNICATING

In one paragraph, respond to the pos doesit
‘make you feel? What does it make you think about?

Prepare animage - you can draw it
collage - to lllustrate the meaning and
The Last

Awesp  Bkik  Csump D tail
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snowman.

READING

G Complete the text with the words below.

political refugees  unlike traditional refugees »

1 e i
2 npal, desaibve thepictures.
1 What'shappening in each picture?
2 What can you see that makes you say thai?
5 Where do you think the picture was taken?
4 How coyou think each picture relates fo cimate.
change?

ral disasters »
environmental refugees

dlimate refugees are people who are obliged to

| CRITICAL THINKING T
3 change playsa role in inigration.

PART 2 | READING

4 ICIZISTAT Read the text about climate refugees.
Parts of the text have been removed. Choo:
comect question (A-1) for each gap (1-7). There are
two extra questions.
A What did the U decide?
B Where s kirbati?
© Whatdi

leave their hames becavse of

: Cimate refugees
belong to a arger growp of immigrants known a5
: \wihich nclude
people

: Jsuchas

tsunamis. According to the International Red Cross
there are more environmental refugees than

escaping
from wars and ather confics. Enviranmental
refugees are not protected by intermational laws.
U climate refugees
may be sert backto thelr countries.

How inuch do you agree with
the following stateinents?

1

reected?

D Whyis Kirbat atisk?

E WhywasTeitiota's request reected by iew
zealane?

peopie
2 Climate changa is not making suc'al problems
worse

3 International programmes for the poorest csuntries.

F i Ioane Teitiota:

6
H What happenad to Teitiota while he was in lew.
Zealand?

1 Whols Ioane Teitinta?

TBOX

+ Arefugee s someane who hasbeen  FAC
‘obliged to leave their countsy,
especially uring 2 war, ur fo poliical or
Butin rece

PART 3 | COMMUNICATING

Choose a spedific area of the.
world where the cimate is causing people to leave
thelr own countries. In groups, find Infonnation
aboutthe area you have chosen and prepare 3
presentation to share what you have learned with

hase also been abliged o leave thei” countries
253 cansequence of enviranmental changes.

« Since 2008 over 318 million people around the
worid have been forced to leave thei” caurriies
because of flouds, Windstorms, earthquakes of
droughts, 30.7 million In 2020 alcne, thatis ane
persan every second.

*1n 2020 37,700 peaple were obliged to leave
their hames within the EL because of cimate
disasters. The main reasons were wildfire,
extreme temperature and rought.

You could find Information about:

* the effects of clmate change on local pecple’s ives.

‘and how it may force them to leave;

haw dimate change s causing ur aggravating cther

prablems in the area, such as war and human rights

abuses;

« ifinternatianal and national organisations are.
dning anything to help climate refugees and, 5o,
whatthey are doing.

ARTAND LITERATURE




It is evident from the selection of passages, dialogues, and exercises that the chosen materials
emphasize the importance of climate change awareness, ecology, and sustainability across
different educational levels. The inclusion of texts from primary to upper secondary school
suggests a progressive approach to environmental education, gradually deepening students'
understanding and engagement with these critical issues.

At the primary school level, the use of "Billy Bot" stories in Stories for Super Citizens
introduces young learners to sustainability concepts through relatable narratives, fostering
early awareness of responsible behaviors like recycling. The emphasis on storytelling
suggests an age-appropriate method of engagement that instills ecological values in an
accessible and engaging way.

In lower secondary school, iDiscover, Reading for Citizenship 3 likely builds on this
foundation by expanding discussions on citizenship and environmental responsibility,
encouraging critical thinking and personal reflection on global issues.

At the upper secondary level, texts such as Talent, Both Sides B2, and My Voice, Global
Voices for Citizenship indicate a shift toward a more analytical and argumentative exploration
of sustainability and climate issues. These resources likely prompt students to evaluate
different perspectives, engage in debate, and consider the social, economic, and political
dimensions of ecological challenges.

Overall, the selected materials reflect a well-structured, interdisciplinary approach to climate
education, integrating environmental themes into language learning and citizenship
education.

- Coverage of green vocabulary (e.g., climate, pollution, sustainability).

Here is an overview of commonly included "green vocabulary" in ELT materials used in
Italian primary, lower secondary, and upper secondary schools.

Primary School: At the primary school level, ELT textbooks focus on introducing basic
environmental concepts through simple words and phrases. Common vocabulary includes:

Environment
Nature
Recycle
Pollution
Tree

Animal
Plant

Water

Earth

Clean

These words are often presented in reading passages, songs, and interactive exercises that
encourage young learners to develop a basic understanding of ecological responsibility.




Lower Secondary School: In lower secondary school, students engage with more complex
environmental issues and vocabulary related to climate change and sustainability. Frequently
encountered terms include:

Climate

Global warming
Ecosystem
Conservation
Biodiversity
Deforestation
Renewable energy
Sustainable
Carbon footprint
Greenhouse gases

These words are typically found in reading comprehension texts, dialogues, and project-based
learning activities that encourage students to discuss environmental challenges and possible
solutions.

Upper Secondary School: At the upper secondary level, ELT textbooks incorporate more
advanced environmental vocabulary within discussions on global sustainability and policy.
Common vocabulary includes:

Sustainability
Environmental impact
Climate change

Carbon emissions
Renewable resources
Ecological balance
Environmental policy
Sustainable development
Waste management
Environmental conservation

Textbooks at this level frequently incorporate these terms into essays, debates, and case
studies, allowing students to critically examine environmental issues and express their
viewpoints in English.

- Supplementary Teaching Materials:

- Government or publisher-provided digital resources, worksheets, and teacher guides
related to environmental issues.

In Italy, the integration of environmental issues into English Language Teaching (ELT) is
supported by various supplementary materials provided by both the government and private
publishers. These resources aim to enhance students' awareness of sustainability while
strengthening their language skills.




Government Initiatives: The Italian Ministry of Education and INDIRE!” promote
sustainability education through platforms such as Scuola2030, which offers interactive
resources, lesson plans, and multimedia content on environmental topics in English. These
resources are aimed at integrating sustainability into school curricula, supporting educators
Additionally, national projects aligned with the UN Agenda 2030 encourage schools to
incorporate sustainability themes across subjects, including ELT.

Publisher-Provided Resources: Several ELT publishers provide supplementary materials
focused on environmental issues. These include digital worksheets, teacher guides, and online
activities that align with international ELT curricula while addressing climate change,
biodiversity, and sustainable living.

NGO and EU-Supported Materials: Non-governmental organizations such as WWF Italy!'®
and Legambiente!® offer educational programs, workshops, and materials focused on
environmental awareness and sustainability. These resources can complement traditional
curricula and provide practical activities for students. The European Commission provides
teaching materials and resources on environmental topics through platforms like the European
School Education Platform. Programs like Green Schools Italia and Erasmus+ projects
provide multilingual resources that encourage project-based learning and cross-curricular
integration of sustainability topics in English classes.

Regional Environmental Education Centers (CEA): Various regions in Italy have
established Environmental Education Centers (Centri di Educazione Ambientale - CEA) that
offer workshops, training sessions, and educational materials for schools. These centers
collaborate with local authorities and schools to promote environmental education at the
regional level.

- Any observed gaps in environmental content.

Overall, environmental topics are well-represented in ELT textbooks, particularly through
discussions on sustainability, climate change, and global challenges. However, given the
rapidly evolving nature of the environmental crisis, it is crucial that teaching materials are
continuously updated to reflect the latest developments, scientific advancements, and policy
changes.

Despite this presence, some gaps remain. Many textbooks focus primarily on theoretical
discussions and awareness-raising but may lack hands-on, action-oriented activities that
encourage students to actively engage with environmental solutions. To make learning more
impactful, ELT materials should integrate more problem-solving tasks, real-world case
studies, and project-based learning approaches that allow students to explore and propose
sustainable solutions.

17 Risorse e contributi sull’educazione ambientale — Indire
18 Archivio digitale WWF | WWF One Planet School
19 Progetti educativi | Legambiente Scuola e Formazione



https://scuola2030.indire.it/risorse/
https://www.schooleducationgateway.eu/
https://school-education.ec.europa.eu/en/teach/teaching-materials
https://school-education.ec.europa.eu/en/teach/teaching-materials
https://www.indire.it/educazione-ambientale/
https://oneplanetschool.wwf.it/archivio?search_api_fulltext=clima
https://www.legambientescuolaformazione.it/progetti-educativi

Additionally, for environmental content to be truly effective, it should foster not only
linguistic competence but also creativity, critical thinking, and soft skills such as teamwork,
leadership, and adaptability. Encouraging students to engage in debates, storytelling, role-
playing, and collaborative projects can help them develop a deeper understanding of
environmental issues while also improving their communication skills in English.

While global perspectives on environmental challenges are often included, it is equally
important to incorporate local perspectives through country-specific case studies and
community-based initiatives. This approach allows students to connect what they learn in
English lessons to their own experiences and surroundings, making sustainability education
more relevant and personally meaningful.

Finally, for a truly effective integration of environmental issues in ELT, dedicated sections
should be included in textbooks rather than addressing these topics in a scattered or incidental
manner. A structured approach ensures that sustainability and climate-related discussions are
not treated as add-ons but as essential components of language learning, allowing students to
engage with these issues in a meaningful and systematic way.

TEACHERS' & STUDENTS' PERSPECTIVES
- Teacher Feedback on Environmental Education in ELT:

- Interviews or surveys with English teachers on the role of ecology in language
education.

- Challenges faced in integrating sustainability topics into lessons.

- Teachers' perceptions of student engagement with environmental themes.
- Student Perspectives:

- Results from student surveys (if available) on their exposure to environmental issues
in English lessons.

- Student projects, activities, or initiatives related to climate awareness in ELT.

In this section an analysis of the responses provided by Italian teachers of English on the
integration of environmental issues into ELT is presented. It summarizes data related to
teacher demographics, use of teaching materials, attitudes toward environmental education,
curriculum adequacy, challenges, and proposed improvements. It also includes some
comments and observations based on the data trends.

Teacher Demographics

The high percentage (56%) of experienced teachers (16+ years) suggests that respondents
have long-term familiarity with curriculum trends and challenges. However, the presence of
newer teachers (14%) may indicate openness to innovative methods.

The predominance of high school teachers (46%) implies that environmental topics are mostly
explored at more advanced stages of English learning.

Many teachers integrate environmental topics across various levels, from primary to
secondary education, depending on the type of school they teach in. This approach suggests




t environmental topics are adapted to suit students' language skills, enabling engagement
in discussions and critical thinking at different stages of learning.

Presence of explicit environmental content in ELT textbooks

About 86% of respondents reported that explicit climate-related content is included in ELT
textbooks, while 14% noted the absence of specific environmental material. This response
indicates that most teaching resources now address climate issues, though a small percentage
still lack environmental content, suggesting some variation across textbooks.

Attitudes Toward Environmental Education in ELT

The teachers who filled the questionnaire largely recognize the significance of environmental
education within ELT. Many respondents agreed or strongly agreed with the statement that
teaching climate change and ecology is relevant to students’ lives and helps develop their
critical thinking skills. This suggests an awareness of the potential for ecological topics to
enrich language learning by fostering engagement and real-world connections.

Opinions on whether sustainability should be a mandatory part of the ELT curriculum remain
divided. While 40% of respondents agree and 40% disagree, 18% are neutral. This suggests a
lack of clear consensus, with some educators advocating for its inclusion, while others are
either opposed or undecided.

Half of the respondents agree, and 28% strongly agree that they regularly include
environmental issues in their lessons. This indicates that a significant number of educators are
actively integrating environmental topics into their teaching, highlighting a growing focus on
sustainability in the classroom.

16% of respondents strongly agree and 37% agree that they collaborate with colleagues in
integrating environmental issues into ELT, while 38% remain neutral and 9% disagree. This
indicates that while some educators actively collaborate on this topic, there is a notable
variation in the extent of collaboration, with a significant portion not engaging in this practice.

A significant number of respondents indicate a lack of training in teaching environmental
topics in English, with 19% strongly disagreeing and 35% disagreeing. Additionally, 33%
remain neutral, while only 9% agree. This suggests that professional development
opportunities in this area may be limited, potentially impacting educators' ability to effectively
integrate environmental issues into their teaching.

Finding appropriate materials for teaching environmental topics poses a challenge for some
educators. The divided responses suggest varying experiences: while some struggle to access
suitable resources, others may have found effective materials or alternatives.

Curriculum and classroom practices
A majority of respondents (58%) agree that there is insufficient time in the curriculum to

dedicate to environmental issues, while 23% remain neutral and 19% disagree. This suggests
that time constraints may be a significant barrier to integrating environmental topics, though




me educators may have found ways to incorporate them within existing curricular
frameworks.

The responses highlight the need for training on environmental issues for teachers. While 12%
strongly disagree and 39% disagree that they lack confidence in their climate and ecological
knowledge, 28% remain neutral, and 21% agree, indicating some uncertainty. This suggests
that while many educators feel prepared, targeted training could support those who feel less
confident in integrating environmental topics into their teaching.

The responses suggest mixed perceptions regarding the impact of the assessment system on
teaching non-traditional topics like sustainability. While 14% strongly disagree and 28%
disagree, indicating that many educators do not see assessments as a barrier, 33% remain
neutral, and 25% (21% agree, 4% strongly agree) believe the system discourages such topics.
This highlights the need for greater flexibility in evaluation frameworks to support the
inclusion of environmental topics.

Additionally, since sustainability is taught transversally within civic education, the
assessment of environmental topics is often carried out by teachers of various subjects,
including English, reinforcing the importance of interdisciplinary collaboration in evaluating
these issues.

As for curriculum adequacy, a significant majority (70%) feel the curriculum is insufficient,
suggesting a strong need for policy revisions to integrate sustainability more effectively.

Teachers' perceptions of students’ engagement with environmental themes

Teachers generally perceive students as engaged with environmental themes. 62% of teachers
report that students show interest in environmental topics during lessons, and 58% believe
that environmental projects and activities boost motivation to learn English. However, while
51% of teachers note that students actively participate in climate-related discussions,
engagement in discussions may vary. Additionally, 60% of teachers observe that students
have initiated environmental projects or activities in class, indicating that many learners are
proactive in addressing ecological issues through language learning, though some students
remain less involved.

The responses indicate a mixed perception regarding the inclusion of environmental content
in the official curriculum. While 33% of respondents strongly agree or agree that the
curriculum includes sufficient environmental content, 39% remain neutral, suggesting
uncertainty or inconsistency in the implementation of environmental topics. Notably, 28% of
teachers strongly disagree or disagree, highlighting concerns that the curriculum may lack
adequate emphasis on environmental issues. This suggests that while some educators feel that
environmental topics are sufficiently integrated, there is a significant portion of teachers who
believe more focus is needed in the official curriculum.

Responses indicate generally positive feedback regarding the coverage of climate and
ecological topics in textbooks. Half of the respondents (50%) strongly agree or agree that
textbooks provide adequate coverage, suggesting that many educators find the resources
sufficient for teaching environmental issues. However, 32% remain neutral, indicating either




certainty or variability in textbook quality.

Additionally, 19% strongly disagree or disagree, highlighting concerns that some textbooks
may not adequately address these topics. This reflects a need for more consistent and
comprehensive integration of environmental content across teaching materials.

The responses suggest that environmental themes are generally well-integrated into language
skills practice. A significant 63% of respondents strongly agree or agree that these themes are
incorporated into reading and writing activities, indicating that many educators are actively
embedding environmental topics into their lessons. However, 23% remain neutral, which may
reflect varying practices or a lack of clarity in how environmental themes are included across
different teaching contexts. Additionally, 14% strongly disagree or disagree, suggesting that
some teachers may face challenges or have limited opportunities to incorporate these themes
into language skills practice. This highlights the need for more consistent integration of
environmental topics across all teaching resources and practices.

The responses indicate a mixed perception regarding the curriculum's allowance for assessing
environmental topics. While 37% of respondents strongly agree or agree that the curriculum
supports this assessment, 37% remain neutral, likely due to the transversal nature of
sustainability education across subjects such as civic education and English. Additionally,
26% strongly disagree or disagree, possibly reflecting concerns that the curriculum doesn’t
adequately prioritize or support the assessment of environmental issues within certain subject
areas. This suggests a need for clearer guidelines on how sustainability is assessed across
disciplines to ensure consistency in evaluating these topics.

Analysis of Teachers’ Responses on Integrating Environmental Issues in English
Teaching

Successful Activities/Projects in Teaching Environmental Issues

Teachers have implemented a variety of activities to engage students with environmental
themes, including:

Project-Based Learning: Group research, surveys, debates, and creative activities.

Technology Integration: Use of eTwinning, Erasmus projects, online videos, and interactive
digital platforms.

Cross-Disciplinary Approaches: Linking environmental issues with literature, science, and
civic education (e.g., exploring Romantic poetry and modern environmental concerns,
working on Agenda 2030 goals).

Hands-On Activities: Practical engagement such as school clean-up projects and recycling
initiatives.

Challenges: Some teachers have not conducted specific environmental projects, often citing
lack of resources, structured materials, or time constraints.







Resources and Support Needed

Teachers highlighted the need for additional resources to effectively integrate sustainability
topics, including:

Multimedia and Digital Content: More videos, podcasts, and online lesson plans to enhance
student engagement.

Practical and Real-World Materials: Scientific equipment, magazines, newspapers, access
to expert talks, and hands-on activities.

Curriculum Support: Many teachers believe environmental topics should be better
structured within existing curricula, particularly in CLIL (Content and Language Integrated
Learning).

Funding and Institutional Support: Some teachers report personal expenses for materials
and seek greater financial investment from schools.

Collaboration Opportunities: Interest in eTwinning, Erasmus+, contests, and expert-led
workshops to provide authentic learning experiences.

The Role of Environmental Education in Language Teaching

Language Development Opportunity: Teachers recognize environmental education as a
way to enhance students’ vocabulary, critical thinking, and communication skills.

Real-World Relevance: Many believe integrating sustainability themes allows students to
connect language learning with global issues, fostering engagement and awareness.

Potential Risks: Some teachers caution against focusing too much on “buzzwords” rather
than in-depth understanding of environmental issues.

Curriculum Integration: There is debate over whether environmental education belongs
primarily in English teaching or should be emphasized more in science and civic education.

Interest in Training on Ecology and Sustainability in Language Teaching
High Interest: A majority of teachers expressed strong willingness to participate in training.

Preferred Formats: Some teachers favor online or flexible training options due to time
constraints.

Existing Expertise: A few teachers who are already deeply involved in environmental
education see training as a way to refine and expand their approach.




The questionnaire responses highlight both the successes and the ongoing challenges in
integrating environmental education into English Language Teaching (ELT). Many educators
have implemented engaging activities such as debates, research projects, and interdisciplinary
collaborations, demonstrating that sustainability can be a powerful vehicle for language
learning. However, the findings also reveal three key barriers: a lack of structured resources,
limited training opportunities, and curriculum constraints that make full integration difficult.

With 80% of teachers expressing interest in professional development, there is a clear need
for more targeted training, accessible teaching materials, and stronger institutional support.
Addressing these gaps will not only empower educators but also enhance students'
environmental awareness and linguistic competence.

Moving forward, stakeholders in education policy, curriculum design, and teacher training
must work together to ensure that sustainability is not just an occasional topic in ELT but an
integral part of language education. With the right support, ELT can become a powerful
platform for fostering global citizenship and environmental responsibility among learners.

Graphical data representations in the Appendix can further illustrate trends and support the
findings presented.

PUBLISHING GUIDELINES & POLICY RECOMMENDATIONS

- Official Guidelines for Textbook Publishers:
- Requirements (if any) for integrating environmental content in ELT books.
- Policies influencing curriculum development regarding sustainability topics.

While there are no specific guidelines exclusively for ELT textbook publishers regarding the
inclusion of environmental content, they are expected to align with the National Guidelines
for the Curriculum (Indicazioni nazionali per il curricolo) and the UN Agenda 2030
Sustainable Development Goals (SDGs).

Italy has shown a strong commitment to integrating sustainability into its education system.
In 2019, it became the first country to introduce mandatory climate education in state schools,
emphasizing Education for Sustainable Development (ESD) as a fundamental part of the civic
education curriculum. This initiative encourages publishers to ensure their materials reflect
both national and international sustainability objectives, promoting environmental awareness
through language education.

- Gaps & Opportunities:

- Missing elements in textbooks and curriculum that should be addressed.

Despite progress in integrating environmental themes into education, several gaps remain:

Teacher Training: educators may require additional training and resources to effectively
deliver environmental content, particularly within subjects where such themes are not
traditionally emphasized.




erdisciplinary Integration: while environmental education is present, a more cohesive
approach across different subjects, including ELT, is necessary to provide a comprehensive
understanding of sustainability issues.

Practical Application: current curricula may benefit from incorporating more experiential
learning opportunities that allow students to engage directly with environmental issues.

Assessment & Evaluation: many curricula lack clear assessment criteria for evaluating
students' understanding of environmental topics in ELT. Developing structured assessment
tools could help measure the impact of sustainability education.

Authentic & Up-to-Date Materials: environmental issues evolve rapidly, but many
textbooks do not reflect the latest developments in climate science or sustainability practices.
Regular updates and the inclusion of real-world case studies could address this gap.

Institutional Support & Policy Implementation: even when sustainability is included in
curricula, a lack of institutional support (e.g., funding, materials, or structured implementation
plans) can hinder effective integration. Stronger policy enforcement and school-wide
sustainability initiatives could bridge this gap.

- Recommendations for policymakers, curriculum developers, and publishers to
enhance environmental themes in ELT.

To strengthen the integration of environmental themes in ELT, the following
recommendations are suggested:

Enhance Teacher Training: Provide professional development programs that equip ELT
educators with the skills and strategies needed to effectively integrate environmental content
into their lessons.

Develop Specialized ELT Materials: Create ELT textbooks and resources that embed
environmental topics within language learning exercises, promoting vocabulary and
discussions related to sustainability.

Promote Interdisciplinary Collaboration: Encourage cooperation between ELT teachers
and educators from other disciplines to create interdisciplinary projects that merge language
learning with environmental education.

Incorporate Experiential Learning: Introduce hands-on activities such as sustainability
projects, field trips, and community engagement initiatives to reinforce environmental
awareness through real-world experiences.

Encourage Critical Thinking and Discussion: Develop ELT activities that prompt students
to analyze and debate environmental issues, fostering critical thinking, problem-solving, and
active engagement with sustainability challenges..

By implementing these strategies, policymakers, curriculum developers, and publishers can
enhance the role of environmental education in ELT, equipping students with both language
proficiency and a deeper understanding of sustainability.

BEST PRACTICES & CASE STUDIES




- Examples of successful initiatives where sustainability has been integrated into ELT.
- Case studies from schools, teachers, or national education programs that promote
green awareness through language learning.

In Italy several initiatives have successfully integrated sustainability into ELT.

Eco-Schools Program: managed by the Foundation for Environmental Education (FEE), it
operates in Italy to foster environmental education across all school subjects. Participating
schools follow a structured seven-step process aimed at empowering students to lead
sustainability initiatives within their communities. This process includes forming an Eco-
Schools committee, conducting environmental reviews, and integrating sustainability topics
into the curriculum, which encompasses language education. Schools that successfully
implement the program are awarded the International Green Flag, symbolizing their
commitment to environmental excellence.

Indagine
‘ﬁ&

!U

Eco-Schools

Valutazione e Integrazione
Monitoraggio curriculare

In the website, it is also provided the Climate Change Education Kit which aims to offer
schools that follow the Eco-Schools environmental education and sustainable development
program and all Italian schools a valid tool for knowledge and action so that today's citizens,
of all ages, can face the climate changes taking place with awareness and competence.

Informazione
coinvolgimento

Rome International School (RIS) — Sustainability Education

As part of the Eco-Schools program, RIS Rome has embedded sustainability into its
curriculum, including English language teaching. The school's Eco-Schools councils,
comprising students from Early Years to Secondary levels, engage in regular action-planning
meetings. These sessions involve discussions and projects on sustainability topics, providing
students with opportunities to develop their English language skills through presentations,
debates, and collaborative writing tasks focused on environmental issues. One notable project
is the "Zero Plastic School" initiative, where students collaborate on action plans, enhancing
their language proficiency while promoting eco-friendly practices®

20 Globeducate Eco-Week 2024: RIS Zero Plastic Campaign | Latest news
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een School Italy: it is a network of schools and territories committed to promoting
environmental education and sustainable practices. The program encourages schools to
integrate sustainability into their curricula and daily operations, engaging students in activities
that raise awareness about environmental issues. This initiative supports the incorporation of
environmental topics into various subjects, including language classes, to foster a
comprehensive understanding of sustainability among students.

Rete Scuole Green's "Curricolo Green': this initiative by Rete Scuole Green aims to
integrate environmental education into the school curriculum, fostering a comprehensive
approach to sustainability. This program encourages schools to incorporate environmental
themes across various subjects, including language classes, to cultivate environmental
awareness and responsibility among students.

E-Project: Ecological Literacy: The Osservatorio Permanente Giovani-Editori (OPGE), an
Italian nonprofit organization, has developed the "E-Project: Ecological Literacy" initiative.
This three-year project aims to raise awareness among younger generations on ecological and
environmental education topics. By integrating ecological literacy into the educational
framework, the project seeks to enhance students' critical thinking and understanding of
environmental issues across various subjects, including language education.

The Eco-Friendly Flexible Teaching Model (EFFTMod): this PRIN project, managed by
Universities of Siena, Catania, and Messina, aims to integrate a sustainable perspective into
ELT lesson planning and learning practices- Itds mission is to empower educators and learners
with tools and insights that make language teaching more efficient, flexible, and sustainable.

"Let's Go Green' Project: this project is part of the eTwinning platform, which facilitates
collaboration among schools across Europe. It is an educational initiative designed to enhance
students' English language skills while fostering environmental awareness. By integrating
ecological themes into English Language Teaching (ELT), the project aims to develop both
linguistic proficiency and environmental consciousness among students. Here are the key
features of the project:

Integration of Environmental Education: The project incorporates sustainability topics into
the English language curriculum, allowing students to engage with environmental issues
while improving their language skills.

Interactive Learning Activities: Students participate in activities such as English-language
debates on sustainability topics, which enhance public speaking and argumentation skills.

Development of Digital Competencies: The project aims to improve students' digital skills
alongside their language and environmental knowledge.
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Progetto Scuola by Italian Climate Network: This initiative addresses the gap in climate
change education within Italian school curricula by offering comprehensive training to
secondary school students (ages 11-19). The program covers the context of climate change,
its consequences, and potential solutions, emphasizing interdisciplinarity. Since its inception
in 2013, the project has expanded from local classes in Lazio and Lombardia to over 50
schools across 11 Italian regions, reaching more than 3,000 students. The project's strengths
include its interdisciplinary approach, replicability, direct engagement with experts, and a
train-the-trainer model that encourages students to disseminate knowledge within their
communities.

IC Rita Levi Montalcini — Go Green Project

The IC Rita Levi Montalcini, Campi Bisenzio participates as an associate partner in the Go
Green project, which aims to develop educational paths emphasizing eco-sustainability. The
school contributes to the dissemination and exploitation of the project's results through
various collegial organisms, including disciplinary departments and public meetings. This
involvement allows for the integration of sustainability topics into English language teaching,
as students engage in discussions, presentations, and projects related to environmental themes,
thereby enhancing their language skills in meaningful contexts.

CleanAir@School Project - Coordinated by ISPRA (Higher Institute for Environmental
Protection and Research), this citizen science and environmental education initiative involved
69 schools across 30 Italian municipalities. Students participated in monitoring nitrogen
dioxide levels, a primary urban pollutant, using passive samplers. The project aimed to raise
awareness about air quality and promote sustainable behaviors, integrating environmental
education into the school curriculum.

All these initiatives reflect Italy's commitment to blending sustainability education with
English language teaching, equipping students with the linguistic and ecological
competencies necessary for global citizenship.

- Innovative teaching strategies used by educators to teach climate-related topics in ELT.

Environmental education has gained increasing importance in ELT in Italy. Many educators
have successfully integrated climate change and sustainability topics into language learning
through innovative pedagogical strategies. Here is a list of the most effective teaching
methods used to engage students in climate-related discussions while enhancing their English
proficiency.

Project-Based Learning (PBL): PBL is an effective approach for teaching climate change
whereby students are put to work with projects that have to be completed by providing
solutions to real-life problems. Instead of just reading about climate change in a book, students
have to provide solutions to very real issues and learn in the process. This approach increases
students’ motivation and develops critical thinking, problem-solving, creativity,
collaboration, and research skills essential for addressing complex issues like climate change.
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Many educators incorporate PBL to encourage active student participation. Climate-related
projects, such as researching local environmental issues, creating awareness campaigns, or
developing sustainability action plans, provide opportunities for students to practice English
in authentic contexts. Examples include eTwinning and Erasmus+ collaborations, where
students engage with international peers to discuss and address climate challenges.

Storytelling and Creative Writing: Storytelling is used to foster critical thinking and
creativity while addressing environmental topics. Teachers encourage students to write short
stories, poems, or scripts related to climate change, sustainability, and ecological
conservation. Digital storytelling tools, including video essays and multimedia presentations,
enable students to share their personal experiences with environmental issues while practicing
English.

Role-Playing and Debate Activities: Role-playing exercises, where students take on the
roles of policymakers, activists, scientists, or journalists, encourage deep engagement with
climate issues while developing speaking and argumentation skills. Debates on sustainability
topics help students practice persuasive language, critical thinking, and public speaking in
English.

Integration of Authentic Materials: Teachers incorporate real-world resources, such as
news articles, podcasts, TED Talks, and documentary clips, to expose students to current
environmental discussions in English. Authentic materials help students develop listening and
reading comprehension skills while staying informed about climate-related topics.

Gamification and Interactive Learning: Gamification enhances engagement and learning
in ELT by incorporating quizzes, simulations, and eco-themed games that make sustainability
topics interactive and enjoyable. Tools like Kahoot! and Quizlet reinforce environmental
vocabulary through competition and repetition, while Minecraft: Education Edition
(Sustainable Cities Module) allows students to explore and build eco-friendly environments,
and Classcraft turns learning into an adventure with team-based sustainability missions. Board
games and digital simulations promote real-world problem-solving and teamwork, boosting
motivation, retention, and critical thinking. By integrating these strategies, educators create
dynamic language lessons that deepen students' understanding of climate issues while
strengthening their English skills.

Outdoor and Experiential Learning: Outdoor and experiential learning immerse students
in real-world environmental contexts, reinforcing language skills through hands-on activities.
These approaches bridge the gap between theory and practice, making sustainability topics
more tangible and meaningful in ELT.

Collaborative and Interdisciplinary Approaches: Collaborative and Interdisciplinary
Approaches emphasize the advantages of combining different fields of study in addressing
environmental issues. ELT teachers work together with science and geography educators to
design interdisciplinary lessons that merge language learning with environmental education.
By engaging in cross-subject projects, students gain a well-rounded understanding of climate
change while simultaneously enhancing their English proficiency.
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CONCLUSION & FUTURE DIRECTIONS

- Summary of key findings from the national analysis.

- Suggestions for improving environmental education within ELT curricula.

- How this report contributes to EcoLingua’s international comparative study.

This report has explored the integration of environmental issues within ELT in Italy,
highlighting several key findings from the national analysis. First, it has been observed that
while there is some incorporation of environmental topics in ELT curricula, these discussions
tend to be fragmented and often lack a cohesive, interdisciplinary approach. Teachers
generally express a willingness to address climate change and sustainability, but the current
educational framework does not always provide sufficient resources or training to support
these topics effectively. Furthermore, the integration of environmental issues into ELT is not
consistently emphasized across all educational levels or regions.

To improve environmental education within ELT curricula, several suggestions can be made.
There is a clear need for more comprehensive professional development opportunities for
ELT educators, equipping them with the necessary tools and knowledge to integrate
environmental themes more effectively. Additionally, curriculum frameworks should
explicitly include environmental topics in English lessons, encouraging interdisciplinary
collaboration with subjects such as science and geography. By fostering such collaboration,
students will be able to link language learning with real-world environmental issues,
enhancing their global awareness and language proficiency simultaneously.

This report contributes to the EcolLingua international comparative study by providing a
detailed analysis of Italy's current state of environmental education in ELT, which will serve
as a valuable reference point for comparisons with other countries. The findings and
suggestions made here offer insights into how environmental education can be further
embedded into ELT across different national contexts, supporting the development of a more
sustainable and globally aware generation.
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